PARENT- VERSUS CHILD-ORIENTED HOMEWORK INTERACTION GOALS

Abstract

Prior research mainly studied relatively “static”, non-situational, and “distal”
parenting cognitions (e.g., parents’ general self-efficacy or socialization goals for children) in
predicting the quality of parental involvement in children’s homework. Moving forward, the
current research focused on rather situational, reactive, and proximal parental goals during
parent-child homework interactions as immediate precursors of the quality of parental
involvement — specifically, parent- versus child-oriented goals reflecting different
instantaneous outcomes that parents would like to promote while they are involved in their
children’s homework. The current research also investigated how children’s helplessness
versus mastery homework behaviors, parents’ child-based worth, and parents’ perceived
stress might make a difference in parents’ homework interaction goals (i.e., parent- vs.
child-oriented goals), which in turn might predict quality of parents’ homework involvement.

In Study 1, 389 mothers of 4th graders in China completed a survey to report their
endorsement of homework interaction goals and the quality of their homework involvement
in two hypothetical scenarios (i.e., when children demonstrated helplessness vs. mastery
homework behaviors). They also reported their child-based worth and perceived stress that
were expected to be particularly predictive of parent- versus child-oriented goals during
homework interactions. Moreover, they reported on some relatively “static” aspects of
parenting cognitions that have been examined in prior research as relatively “distal”
predictors of the quality of parental homework involvement (e.g., parental general

self-efficacy of homework involvement and socialization goals for children). It was found
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that in both the helplessness and mastery scenario, the greater extent to which mothers
endorsed parent-oriented goals and the less extent to which they endorsed child-oriented
goals, the more unconstructive (i.e., featuring negative emotions, control, and
performance-oriented teaching) and the less constructive (i.e., featuring positive emotions,
autonomy support, and mastery-oriented teaching) was the quality of homework involvement
they reported, above and beyond the predicting effects of the “static” aspects of parenting
cognitions under examination. In addition, in the helplessness (vs. mastery) scenario as well
as when they reported high (vs. low) levels of child-based worth or perceived stress, mothers
were more likely to endorse parent-oriented goals and less likely to endorse child-oriented
goals, which in turn related to more unconstructive and less constructive homework
involvement.

Study 2 aimed to replicate and consolidate the findings in Study 1 by investigating
mothers’ actual homework involvement in daily life. Participants were 261 mothers from
Study 1 who completed daily reports on their homework interactions with their children for
14 consecutive days. Both daily-level and person-level analyses showed that when mothers
endorsed more parent-oriented goals during homework interactions, the quality of their
homework involvement was more unconstructive, whereas when mothers endorsed more
child-oriented goals, the quality of their homework involvement was more constructive.
Person-level analyses also indicated that throughout their homework interactions across the
days, mothers with greater child-based worth endorsed more parent-oriented goals, which in

turn related to more unconstructive homework involvement. Moreover, both daily-level and



PARENT- VERSUS CHILD-ORIENTED HOMEWORK INTERACTION GOALS

person-level analyses evidenced that mothers with greater perceived stress endorsed less

child-oriented goals, which in turn related to less constructive homework involvement.
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